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CHAPTER I 
INTRODUCTION 
After much reading In the field of Guidance over the 
past three years and particularly this summer? after talking 
with and listening to those in and out of the field? after 
thinking and wondering in my own mind? if someone asked me 
what Guidance was, I might answer in the vein of the two 
Russian peasants as they watched the first telegraph go up 
between Minsk and Pinsk, 
"What Is it?” asked one, 
"It is a telegraph between Minsk and Pinsk," 
"How does it work?" 
"Well, you must picture a big dog with its head in 
Pinsk and its tail in Minsk, You pull the dog*s tail in Minsk 
and it barks in Pinsk," 
"Yes," pressed the other, "but how does it work?" 
After much profound thought and head scratching, the 
knowledgeable one smiled and said, "Well, like I told you, 
only without the dog," 
This is something of the nature of Guidance and one of 
its specific functions, counseling# What is Guidance and what 
constitutes a good school guidance program? There are many 
ideas, much confusion, and innumerable problems in the field. 
The reading has been interesting, sometimes stimulating? certain 
1 
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ideas stand out while others faded before they became a part 
of my memory. I agree. I disagree. $ore confusion. Yes, but 
out of this perhaps some more knowledge of Guidance and its 
function in education. ■- 
In this paper* no major problem in the field shall 
attached. What will be done is to organize some ideas on 
Guidance methods and to clarify them on paper and thus* in my 
own mind. Three major objectives stand forth; to discuss some 
reading in the field* to talk about some Guidance systems and 
to discuss some of my own experiences testing and interviewing 
during the summer counseling program. It is hoped to bring 
them all together and from this* draw personal conclusions 
about the confusion or this fascinating world of Guidance. 
* 
CHAPTER II 
READINGS IN THE GUIDANCE FIELD 
Guidance as we know it today is relatively new with 
newer concepts continually evolving. In some of the more con¬ 
servative systems, it is still looked upon as an extra? some¬ 
thing that can be handled by teachers or in one system, the 
principal when the superintendent thought better of his 
attempt♦ What is Guidance? What should the counselor be 
doing? After all, he shouldn't be wasting his time just passing 
away the day with students. From my experiences, students have 
little concept of Guidance; administrators and teachers have 
ideas which most times are rather narrowed by scope of their 
situation; even counselors and directors cannot agree with each 
other. Richard Warren, in his Master's Thesis, pointed out 
that there is a discrepancy between what the directors and 
counselors were doing and what they thought they should be 
doing. Only 26% of the directors were doing what they felt they 
should be doing, while b7% of the counselors were doing what 
they felt they should be doing. In a questionnaire, he received 
the following information as to duties felt to be the most 
Important 5 
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Director Counselor 
• • 1 
Academic Counseling 55# Academic Counseling 60# 
Testing 50# Testing 52# 
Vocat. Counseling 48# Personal Counseling 55% 
Placement 32# Vocational Counseling 40# 
Personal Counseling 31# Interviews w/ parents 24*1 
The interesting thing is the variation in personal 
counseling and the counselors bringing in of the parents, I 
can still see one white-haired counselor vigorously shaking his 
head and saying that he found the biggest problems in the Guid¬ 
ance field were with the parents and the teachers. This partic¬ 
ular person spent a great deal of time in the homes since his 
was rather a small and intimate system. 
Considering problems, another that comes to mind is 
the training of counselors. You can find answers from three 
different sources! State Board of Certification, School Systems 
and Universities. In some systems, the only qualification for 
becoming a Guidance Counselor is your experience as a teacher. 
In many cases, State Certification was achieved with just a few 
courses. Most Universities require a Masters with many courses 
in Psychology and Counseling. As one Dean put it, too many are 
doing counseling without any experience or without ever having 
any supervision. To me, this seems like a great handicap to 
achieving professionalism in the field. Arbuckle cited the case 
of one institute where, of the 99 students, 34 were full time 
counselors, 10 half time, and 49 were certified by their various 
states. And yet this institute was supposed to be for those who 
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were just beginning their professional work. 
Other problems in the Guidance field are pupil ratio, 
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lack of cooperation from home and teachers, curricular in¬ 
adequacies, lack of testing facilities, inadequate records, 
lack of occupational information and others. One consolation. 
We are becoming aware of them. Let’s do something about theraj 
In order to develop better Guidance, we should mention 
a little of what Guidance is. Let us start with Karl Zerfoss 
when he said, 
Guidance represents a point of view and method which 
seek to tinderstand the individual as a unique personality 
and to aid him to understand himself and to provide re¬ 
source and experiences which will contribute most effectively 
to his total growth. Its purpose is to aid persons to 
meet more adequately their problems and relationships of 
life, in such a way that they may attain the greatest 
degree of self-realization consistent with the common 
good. Counseling, at its best, seeks as it progresses, 
for the individual to become more and more an inde¬ 
pendently on-going person.*^ 
I like that last part about becoming an ”independently 
on-going person.” It would seem that the general purpose of 
Guidance would be to make a person more dependent upon himself 
than upon the counselor. To do this, it would seem necessary 
to understand a little more about this creature called man. 
He is rather an interesting though complex character* With the 
help of psychology we can describe and categorize, generally, 
the attributes of different types; normal, neurotic, psychotic, 
dynamic-executive, the follower, the middle executive, the well- 
adjusted, the maladjusted, etc. According to Carl Rogers, life 
at Its best is a flowing changing process in which nothing is 
fixed. 
We are constantly being measured by outsiders; friends, 
enemies, subordinates, bosses, by all whom we come in contact 
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with. For ourselves, no matter who we are, the most Important 
aspect would be what my conception of myself is. Who am I? 
How may I become the person I am? Rogers* interesting notion 
is that when I accept myself as I am, then I may change myself. 
The most important aspect of Guidance would seem to be 
the counseling session. This is the area where a well-trained 
counselor can be different from just an advisor, a teacher or an 
administrator. **If I am interested in creating helping re¬ 
lationships I have a fascinating life time ahead of me, 
stretching and developing my potentialities in the direction of 
k 
growth,11 
As in any development, we must establish goals. What 
are they in counseling? Again referring to Rogers, 
Each of us wants to be that self which one truly is 
and that the result would be a person who is more open 
to all the elements of his organic experience; a person 
who is developing a trust in his own organism as an 
instrument of sensitive living, a person who accepts the 
locus of evaluation as residing within himself, a person 
who is learning to live in his life as a participant in 
a fluid, on-going process, in which he is continually 
discovering new aspects of himself in the flow of his 
experience.^ 
I would say that our goal is to enable the person, each 
individual person, to see himself as he truly is, to understand 
himself and most of all, to accept himself. Theories as to how 
this might be done are quite abundant. Let us look at some of 
them. 
The counseling program really began in a scientific 
manner in this country during the first World War when a Psy¬ 
chologist, employed by the U. S. Army, Professor Donald G. 
Paterson, developed tests to put the right man on the right 
job, or the round object in the round hole. With American 
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manpower harnessed on a wartime setting, this seemed to be an 
urgent goal. His object was to obtain information about his 
client and to inform him of the results and what it meant. It 
had very little interest in how the patient felt. This de¬ 
veloped into vocational counseling and was used to a great ex¬ 
tent by the Veteran’s Administration as It tried to get soldiers 
adjusted to civilian life and into the labor market. 
Across the ocean, at a somewhat earlier date, Sigmund 
Freud developed his theories of the subconscious; their content 
and operation. He was concerned about the history of the 
patient; the id, ego and the superego. To Freud, the id was 
a primitive starting point, mental energy that was largely 
sexual in nature. The ego was the self, the developed person¬ 
ality, the more or less public image. The superego was the 
controlling mechanism which could be compared to the conscious 
and acted as a sort of brake. There seemed to be a clash be¬ 
tween the emphasis on the outward and the Inward man. 
In this country, the trend has been away from voca¬ 
tional counseling and over to personal counseling although 
some, such as Donald Super, feel that there is more interest 
in vocational work. There are many different theories of 
counseling, all of which have made contributions, although 
some more than others. Pepinsky and Pepinsky described six 
such approaches. 
The first is the Trait and Factor approach with 
E, G. Williamson at the helm. This stems from the University 
of Minnesota and Paterson’s Psychological testing. This 
assumes that dimensions of client behavior can be established, 
and that the client and/or the client's behavior can be ordered 
and measured along behavioral patterns* It tries to be object¬ 
ive by giving an analysis and an appraisal of clients through 
comparing the performance of an individual on a given dimension* 
It doesn't account for the how and the why of client behavior. 
Williamson, seemingly liking everything in a neatly wrapped 
bundle, divides his interview into six different segments; 
analysis, synthesis, diagnosis, prognosis, counseling and follow¬ 
up. Individuals differ in abilities and interests and that these 
differences have vocational implication not only makes good 
theoretical sense, but is borne out by a mass of research* It 
helps the person to develop and accept an integrated and ade¬ 
quate picture of himself and of his role in the world of work, 
to test this concept against reality and to convert it into a 
reality, with satisfaction to himself and benefit to society. 
There is an authoritarian aspect to this type of 
counseling and the major burden seems to fall upon the counselor 
which seems to go against our basic definition. Tests form an 
Important framework. It might be client-centered at times. 
Williamson has mellowed in this direction, but it is only as 
the counselor sees fit. The techniques are suggestion, per¬ 
suasion and advice. This could be described as a quiet, 
tactful, indirect approach with suggestions like, ‘’another way 
of looking at it might be" or “what would you think of.“ 
Involved are aspects of reassurance, interpretation, informa¬ 
tion. Also, there seems to be a manipulation of environment 
by which the individual is helped to affect a change in his 
environment that will allow him to develop more freely and in 
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accord with his abilities and interests* Williamson believes, 
Actually the most important technique of the counselor 
lies not in his use of analytical tools, but in his own 
psychology, in his skill in perceiving diagnostic sig¬ 
nificance in data which may be considered by others as 
having no significance.g 
He is saying that skill and Insight are extremely 
important no matter what approach you use. Williamson seems to 
put the approach on a secondary basis when he says, 
Counseling • . • may be thought of as embracing a 
wide variety of techniques from which repertoire the 
effective counselor selects • . * those which are 
relevant and appropriate to the nature of the clients 
problem and to the other features of the situation 
.... Each technique is applicable only to particular 
students. Rather the counselor adapts his specific 
techniques to the individuality and problem pattern of 
the student, making necessary modifications to produce 
the desired result for a particular student.^ 
The next approach is the Communications theory which 
is espoused by Robinson of Ohio State. It is concerned with 
the dimensions of the counselor remarks? the acceptance, 
the response* It is assumed predictive of the client*s adjust¬ 
ment after counseling has taken place. Great stress is placed 
on the immediate and practical need to know what to do from 
moment to moment within the interview. Inferences about 
human interaction can be developed from observable action, 
verbal or otherwise. The predictive structure for use in 
counseling can be derived from analyzing the verbatim proto¬ 
cols of client and counselor verbal behavior. Pepinsky cautions 
that what occurs inside the counseling situation is easily 
generalized to what happens outside, making it possible for the 
unwary novice to center his attention upon client remarks in 
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Interviews and counselor techniques to be used in responding 
to them# This approach leaves me confused. A big question 
mark comes into my mind because I Just can't see how the 
emotional aspect of the Individual can be neglected. Remarks 
made by the counselee can mean little or nothing. It still 
doesn't Investigate the why or the how of the counselee. Un¬ 
less this can be found, then the solutions to any problems 
j 
would seem to be only of a temporary nature. 
The Psychoanalytic approach is an interesting one which 
attempts to look at the how and the why. Sigmund Freud is a 
shining light here as he and his disciples tended to use 
picture language and to reason by analogy. It is supposed to 
deal with problems in the context of everyday living. Strong 
emphasis is put upon such counselor attitudes as permissiveness. 
The process of therapy, what seems to be happening to the 
client now as therapy progresses, is considered more important 
than the latent symbolic relationship of his present remarks 
to earlier events. As this philosophy evolved, the problems 
of dependence and hostility are given much more emphasis 
today, although sexual factors are still considered important 
in dealing with the neuroses. As this apnroach has evolved, 
it has led to the belief that unbridled expression of his 
impulses leads to disintegrating experiences so that he must 
learn ways to protect himself against these disintegrating 
experiences and against fear of them. Insofar as impulse repre¬ 
sents energy, the expression of impulse cannot be completely 
blocked, but only modified. The Psychoanalytic therapist 
assumes that the unconscious cannot be made conscious except 
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through the medium of transference. By transference, Freud 
means that the patient must react to the therapist as if he 
represented some important figure in the patient’s early life 
and not in terms of the therapists own characteristics, Psy- 
chological counseling attempts to bring to awareness those 
aspects of infantile conflicts which are already close to aware¬ 
ness and are not deeply threatening to the ego, 
/, 
Knowledge of this type of counseling would be useful to 
the counselor in an educational setting but how much of it 
would he really use when dealing with normal youngsters with 
emotional problems? I am sure it would be of greater help 
in a mental institution* 
A new approach is the Neo-behavioral which assumes 
that much of the client's behavior is learned and that many 
of his observable patterns can be modified. Counseling is 
defined as a learning situation. It assumes that he can deter¬ 
mine by experimental test whether relations between client 
behavior and its antecedent conditions can be accounted for a 
hypothesis derived from a particular theoretical approach to 
learning. It tends to build inductively from observable data 
but doesn't hesitate in using hypothetical variables to fill 
gaps between them. According to Pepinsky it holds promise for 
the experimentalist and clinician in attempting to explain the 
what, why and how of client behavior. According to B. F, 
Skinner, the variables affecting human behavior lie outside 
the organism in its immediate environment and in its environ¬ 
mental history. In his Walden Two, he depicted a society in 
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which controls were seemingly non-existent and in which every¬ 
one fitted well into this society, which, to me, was insidiously 
controlled* The frightening thing about this, is that the more 
the behaviorists learn, the more they actually could control 
people without their actually realizing this. Whether it leads 
to a Utopian society or not, the fact that it lies within even 
the fringe of possibility is a very frightening thing. Skinner 
states it thus* 
To refuse to accept control is to leave it in other 
hands——If individual has strength to control behavior 
depends on his past associations. If the individual is 
the product of excessive, unskillful or otherwise 
damaging control or has received atypical ethical or 
religious training or is subject to extreme deprivation 
or has received powerful economic re-inforcement from 
asocial behavior, no acceptable solution may be available 
within himself.o 
Carl Rogers, although he would reject this last state¬ 
ment that the individual does not have it within himself to find 
a solution to his problem does see the significance of the 
behavioral science as a means to free, not control, which 
would bring about constructive variability and not conformity. 
He pictured more an onen society rather than Skinner’s closed 
society. He believed that progress in personal life and in 
groups living is made by releasing variations; freedom 
creativity. We can proceed by methods of science to discover 
conditions which necessarily precede these processes—value 
men as self-actualizing, to value creativity and process by 
which knowledge becomes self-actualizing. 
A great deal can be learned from the Behaviorists in 
regard to the how and the why of human action. It would seem 
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to fit more as a background to the counselor than an actual 
predominant philosophy. It has much to offer as we attempt 
to understand this most complex animal. 
The type of counseling that I would like to talk about 
now is the non-directive or client-centered approach. Championed 
by Carl Rogers, it is based on the assumption (or is a fact?) 
that the client has the right to select his own life goals, 
even though these may be at variance with the goals that the 
counselor might choose for him .... it places high value 
on the right of every individual to be psychologically in¬ 
dependent and to maintain this psychological integrity. The 
central hypothesis is the respect for and reliance upon the 
capacity of the person. According to Rogers, the counselor 
creates an interpersonal situation in which material may come 
into the client*s awareness and a meaningful demonstration of 
the counselors acceptance of the client as a person who is 
competent to direct himself. He has the capacity inherently 
within himself to be the master of his own destiny. However, 
this acceptance of the individual by the counselor does not 
mean just passiveness. He enters actively with deep understand¬ 
ing into the desperate feelings that exist but does not attempt 
to take over responsibility is the meaningful expression of 
basic confidence in the forward moving tendencies in the human 
organism. Ee seems to feel that the client focuses upon self 
to a degree never known before, yet this is experienced as a 
process which leads away from preoccupation with self. One 
mother expressed it as, 
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Ifm not self conscious like 1 used to be , , , I 
don*t concentrate on being myself . . . . I just am. 
The process of therapy is the bringing into awareness ex- 
periences of which heretofore, the client has not been conscious. 
Hogers feels that if the decision is made for the counselee, 
future decisions will also have to be made for him. He feels 
that the urge to growth is a basic driving force in the human 
organism as is the urge for love, food and other basic desires. 
As he develops an awareness of himself, this becomes his con¬ 
cept of himself. He feels that the outward expressions of 
behavior are hard to judge as indications of improvement be¬ 
cause this can be shown in any number of ways. In most cases 
there is a change from relatively immature behavior to rel¬ 
atively mature behavior. Sven though there is a great deal 
of subtleness in its approach, clients writing to Hogers later 
on felt that progress was made from the start and that the 
client will know when to terminate the interview. 
In the directive counseling, the counselor diagnoses 
the case whereas in the non-directive idea the diagnosis is the 
responsibility of the client. The goal is the independence and 
integration of the client rather than just the solution of any 
particular problem. The principal function of the counselor 
is not to cultivate self-understanding in the client but, 
instead, to create an atmosphere in which the client can work 
out his own understanding. There must be a sense of assurance 
within this atmosphere. In this climate, the emotional aspects 
or the feelings of the client are stressed rather than the 
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intellectual* The counselor is concerned with how something 
is said and not so much with what was said* 
This counseling leads to a voluntary choice of goals 
and a conscious selection of the course of action* He believes 
that this relationship is all important} that, unless the 
counselor accepts and respects the counselee, little or nothing 
can be accomplished, 
Julius Seeman feels that counseling is really a 
personality in motion, a process where we can see personality 
in varying states of disturbance, change and integration. In 
one of his interviews, when the client began to really see 
himself, Dr. Seeman said that he felt as though he was sitting 
in on a moment of creation. This personality is a joint 
product of his genetic endowment and his life experiences. 
This process of denial and distortion, according to Seeman, 
is one of the key factors in maladjustment. The individual, 
out of his many experiences, develops a concept of himself 
which guides his behavior, ’’The Case of Jim” is a magnificent 
example of a young stuttering boy who realized that his stutter¬ 
ing was the cause of all his personality problems and gradually 
came to understand himself more thoroughly because of this, 
Seeman re-echoes much of Rogers when he expressed his beliefs: 
The individual has the capacity to explore one's 
feelings in the face of anxiety. 
Capacity to experience fully the range of attitudes 
within the person 
Capacity to symbolize accurately one's immediate 
experience 
Capacity to assimilate new experiences into the 
concept of self 
Capacity to develop an internal locus of evaluation 
Capacity to accept one's self and others 
Understanding of one's self-boundaries because it is 
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only out of understanding of one’s selfness that one 
person can be freely close to another without threat, 
obligation, need or fear.^ 
Rogers feels that this is the only way that he can 
find himself, no matter how serious his problem is. He ex¬ 
plains by reactions such as, 
I’m at home in my own house now, and you*re a very 
welcome guest. 
I haven*t indulged in much self evaluation (thank 
God), really—I’m not so much interested in seeking 
myself as I am in losing myself. It’s such a relief 
to get rid of that load.^ 
Rogers, to my way of thinking, seems to have a 
wonderful insight as to what a person really is. It seems 
that emotional difficulty comes when the Individual’s con¬ 
ception of himself is quite different from reality. Thus 
reactions like, 
I have found that it does not help in the long run 
to act as though I were something that I am not 
is quite a revelation for the client to accept. Rogers be¬ 
lieves in the paradox that when a person accepts himself as 
he is, then he changes. He compared each person to an island 
and that he can only build bridges to other islands if he is 
first of all willing to be himself and is permitted to be him¬ 
self. Experience for the Individual Is the highest authority. 
When a person learns to trust himself and his experiences, then 
he can go a long way toward the acceptance of himself. Rogers 
states it simply, 
If I accept him as the process of becoming, then I 
am doing what I can to confirm or make real his 
potentialities.^ 
Dugald Arbuckle believes much the same when he said in 
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his new book that the function of the counselor is, 
to help the client decide what is best for him, 
not for the counselor or society, or anyone else, 
although there will be very often a close relation¬ 
ship among all these. 
He believed that the objectives of counseling should 
be based on the scientific rather than the sentimental. It 
is a relative world in which we live, rather than an absolute 
world and that the objective for the counselor should b© based 
on a strong belief in the strengths and capacities of the in¬ 
dividual. 
There are some who question whether each and every 
individual has within himself the capacity to solve his own 
problems. Pepinsky feels that it is an assumption of Rogers 
that the more empathetic and skillful the counselor, the more 
he is capable of having an appreciative understanding of the 
client and that a generalization can be made about the organ¬ 
ization of human perceptual events and of the self-concept. 
A. view called the "self-adJustive approach” has been 
put forth by Shostrom and Brammer. It leans toward the Rogerian 
with aspects of the directive. They believe that all counsel¬ 
ing activities are facilitated by a permissive, accepting, 
client-centered relationship. Within this framework of ref¬ 
erence, it is not only possible but desirable to use certain 
informational devices such as records, tests, occupational 
information in order to assist clients in perceiving problems 
concerned with client goals. They believe in establishing 
rapport, structuring, discussion of problem, selection of tests, 
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occupational orientation and psychometric orientation. Counsel¬ 
ing to them is a learning process. In their evaluation, they 
looked for an attitudinal change in the student, a positive 
feeling toward self and movement toward self-direction and self- 
©nhancement. It was important how the student felt toward the 
Guidance program—whether it helped him or not. If one could 
alter drives, according to the reinforcement theory, he could 
alter behavior* They felt their approach had a greater degree 
of positivism than that of the more traditional approaches. 
They believe that their clients not only feel that they can 
take over, but are confident that they can. The effectiveness 
of the self-direction might be reported by the replies of the 
various clients such as, 
MX have decided what I want to be and will plan my 
major” or 
”1 feel a lot more confident” ”1 got quite a bit 
out of it” 
They contrast this to the directive approach which might bring 
answers like, 
”They have put the facts before me” or 
”1 have to explore now and get a better idea” 
”1 can always go in and talk to the counselor and get 
reassurance” 
In a survey of the differences between Hogerian and ncn- 
Rogerian structured counseling, Strupp found that in the 
Rogerian, 7?.5/S of the responses were of a restating, clarify¬ 
ing, reflecting type, whereas only 14.2# of the psychoana- 
lytically orientated psychotherapists used this type of response; 
9.8# of the responses of Rogerians were of an exploring nature. 
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asking for clarification, or expressing feeling, while 35.6% of 
the responses of the non-Rogerian were of this type. 
In summary of these approaches, we can say that the 
Self-theory Psychoanalytic and the Neo-behavlorist are pre¬ 
occupied with theory building. They try to explain how the 
clients have learned to behave and how they have learned to mod¬ 
ify their behavior through counseling. The Self-theory believes 
that the individual has the power to help himself. The others 
believe that this strength would vary in Individuals and in¬ 
terpretive cues and reinforcements should be provided. The 
Self-theory and Psychoanalytic emphasize the organization of 
subjective, internal and private experience as their subject 
matter* The others seek an explanation of objective public 
and communicable events. 
Can you pick and choose from the better aspects of 
these approaches* Some say, yes. Others, no* Rogers states 
rather emphatically that you cannot successfully mix these 
different approaches. Arbuckle seems to agree when he says, 
An eclectic method of counseling is also questionable 
in that it Is almost impossible ever to evaluate just 
what is happening, since nothing happens with any degree 
of consistency* The view assumes too generally without 
evidence, that there are certain techniques and pro¬ 
cedures which for a certain Individual in a certain 
situation are more effective and better than others.^ 
To him, this Is too easy an avenue of escape. 
On the other side, Williamson comes back with, 
the tools of personnel work have often been stressed 
out of proportion to their true significance, with 
the result that the necessity for the skillful use of 
tools have been neglected or taken for granted in the 
description of personnel work and in the training of 
new counselors. ^ 
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Thornes reiterates this when he stated that the critical factor 
is not what method is used but rather the skill with which it 
is used* Hahn and MacLean reinforce this that, 
In practice* it is nearly impossible for a counselor 
to stick dogmatically to one school, one philosophy, or 
one set of tools and techniques for practice * * * . 
Eclecticism in method is the common pattern.^ 
Froehlich also favors the eclectic approach because he feels 
that a rigid adherence to a single school of counseling thought 
may limit the variety of pupils with whom the counselor can 
establish a satisfactory relationship. Hence, the eclectic 
approach is recommended by him for educational settings. 
As is seen, there is strong weight on both sides of 
this question which is probably a good thing for the Guidance 
field* In the section on my practical work, I shall try to 
make an appraisal of these different ideas from my experiences. 
So far, I have talked about counseling and the dif¬ 
ferent theories, looking at them from the standpoint of an 
educational setting. Some authors distinguish between dif¬ 
ferent types of counseling classifying them as emotional** 
personal and vocational. Perhaps they are too related to break 
into groups but let us try* Could we call vocational counsel¬ 
ing an interview? Kahn and Cannell refer to this as, 
a specialized pattern of verbal interaction, initiated 
for specific purpose, and focused on some specific content 
area, with subsequent elimination of extraneous materials. 
Moreover, the interview is a pattern of interaction in 
which the role relationship of interviewer and respondent 
is highly specialized, its specific characteristics de¬ 
pending somewhat on the purpose and character of the 
interview* 
Two major aspects of the interview are the interviewer*s 
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function in maximizing the forces to communicate, eliminate or 
reduce the negative forces which are barriers to communication 
and measurement which requires him to direct and control the 
communication process to specific objectives, I like their idea 
that it is, 
"conversation with a purpose," 
Blum and Balinsky state ideas on the Interview which 
seem appropriate for any type of communications establishing 
and maintaining rapport, letting the client talk freely, not 
criticizing, not arguing with client, serving as an tinderstand¬ 
ing listener, understanding emotional needs, treating what is 
being said in its context, awareness of different values or 
feeling tones on the subject expressed, awareness of what 
client omits, or tries to say but cannot, talk and ask ques¬ 
tions at appropriate times* This, of course, goes back to 
type of approach you use when you consider the word appro¬ 
priate. From my own experience, I can*t help but think back 
to Arbuckle when he expressed extreme annoyance at the coun¬ 
selor or teacher who "talks, talks and talks" and never listens, 
Blum and Balinsky, opposed to the unstructuredness of 
Rogers, would make their interview structured like thlsi 
Reason for coming 
Previous work history 
Educational history 
Hobbies and avocational activities 
Interests 
Family situation and background 
Social activities 
Physical condition 
Evaluation of appearance, abilities and personality 
To me, this seems like a good outline for the counselor 
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to follow when making his initial interviews. Some counselors 
suggest a form to fill out after each interview so that this 
information is available for subsequent interviews* One out¬ 
line illustrated by Froehlich had three columns and was 
patterned like the followings 
Date Topic Conclusion or 
interview requested by Action Taken 
It seems like a practical idea to keep a record of all inter¬ 
views | even if a brief synapsis, 
Hahn and MacLean believe that counseling Is a much more 
personal individual processf whereas Guidance is more of an 
administrative procedure, much more of an intellectual teaching 
process. Let us now look at the broader aspects of a Guidance 
program. 
Froehlich puts the Guidance program in the following 
form which I feel is quite comprehensive? 
I Services to pupils in groups 
a. orientation 
b. articulation 
c. group guidance 
II Services to pupils as individuals 
a, counseling 
b. analysis of the individual 
c. environmental information 
d, placement 
III Services to the Instructional Staff 
a. teacher referrals 
b, teacher participation 
IV Services to the Administration 
a. curriculum 
b, community liason 
V Research service 
a, community occupational survey 
b. follow-up studies-^ 
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These are functions of a secondary school guidance pro-* 
gram. What is important? What should be stressed? Rachel 
Cox came up with some answers in a recent survey to an order of 
importance. She received the following order of frequency! 
1, Work with parents 
2. Educational, Vocational and Emotional guidance of 
pupils 
3* Tests—giving and interpreting 
4. Cooperation with law enforcement agencies 
5. Consultation with employers 
6. Discipline 
7. Placement 
8. Co-ordinating the Guidance program of the schooll8 
There were others on the list, one of the last of which was the 
follow-up, I*m sure this would vary with each individual school 
system. It seems that not only counselors and administrators - 
are confused as to their duties but the students are even more 
so. In one survey, only 4$ thought counselors should work In 
the area of personal problems and only 50% thought they should 
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work in vocational counseling. What did they think should 
be done? I wonder if they thought, as some teachers do, that 
counselors sit in their office all day and think up things to 
Let*s talk about some of the facets of a Guidance de¬ 
partment; specifically, records,teachers, parents and public 
relations. Froehlich believes that the emulative record is best 
when it meets the needs of the school by 
1. Helping the students to understand themselves. 
2. Displaying significant facts for quick in¬ 
terpretation in a minimum amount of space. 
3. Requiring a minimum of clerical work by school 
personnel. 
According to Froehlich, the teacher should form an 
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integral part of the program because of his immediate and con¬ 
tinuing contact with pupils which enables him to observe them 
more frequently and under a great variety of conditions* 
Through anecdotes, they offer valuable information to the pro¬ 
gram. Teachers should be made to feel as though they were an 
important part of the program. One counselor at Laconia 
(New Hampshire) High School seemed to be quite successful in 
doing this. In the very beginning, she felt that the first 
and most important hurdle she had to cross was that of engaging 
the interest and good will of the staff and then to enlist 
their cooperation. To do this, she spent the first couple 
weeks getting to know the faculty, and then she called an open 
meeting of all faculty members who might be interested in 
helping to organize a guidance committee to examine the exist¬ 
ing services and make recommendations for improving and co¬ 
ordinating them. She had an excellent response* The counselor 
started off the general meeting with some general questions, 
designed to start the ball rolling* Soon, sub-committees 
were formed to find background information in three different 
areasi 
1. Individual inventory 
2. Organization of classes 
3. Programs on in-service training 
This reminds me of the device that some business ex¬ 
ecutives use to bring their subordinates into a variety of 
decisions. It focuses on creating an environment that will 
encourage a deep commitment from managers toward the company 
objectives. As most employees said when questioned about the 
qualities they liked best in a boss, "He gave me responsibility." 
2? 
"He wasn't always checking on me and breathing down my neck." 
Public relations and parents seem to go together* The 
counselor must publicize this program through the local press 
or through the school press. Perhaps there might be more en¬ 
lightenment as to what the purpose of the Guidance program is. 
As an example, Watertown (Hass.) High comes out with two pub¬ 
lications several times a year. One is "Guidance and Career 
News" and the other is the "Counselor's Newsletter." A Con¬ 
ference Day at the high school can be helpful in bringing 
parents, teachers and counselors together provided it is well 
publicized as to the use and purpose of the program and not 
just another excuse for letting the kids out of school* 
Froehlich also felt that the follow-up can lead to 
Important information which can change the program of the 
school for the better. He cited one case of a high school 
that acted upon such information with the following result: 
1. There was an increase in community and faculty 
Interest in the total high school program 
2* English program was revised 
3. Bight new subjects were added 
*f. Four additional teachers were added 
5. Counseling service added 
6. Work-study program inaugurated 
Another interesting aspect of the Guidance program is 
Vocational Guidance and Placement* Super feels that there is 
again a trend toward Vocational Guidance. He feels that the 
school is in a unique position to guide vocational development, 
since it can bring the resources of society to bear on the in¬ 
dividual, supplementing the more limited resources of the 
family to ensure an orientation to careers and a self-appraisal 
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which will make the fullest possible use of individual talents* 
He feels that this should play an important part in counseling 
because he feels that work and occupation play an important 
part in determining the social status values, attitudes and 
style of living of an individual. Important though some of 
these are as determinants of occupation, they in turn are in 
part determined by occupation. To Super, occupation is not 
merely a means of earning a livelihood, but also a way of life, 
a social role. He feels that the Trait and Factor theory makes 
contributions which are of permanent significance. Individuals 
differ in abilities and interests and that these differences 
have vocational implications, not only made good theoretical 
sense, but, according to Super, is borne out in a mass of 
research. He feels that vocational guidance is the process 
of helping a person to develop and accept an integrated and 
adequate picture of himself and of his role in the world of 
work, to test this concept against reality and to convert it 
into a reality, with satisfaction to himself and benefit to 
society* He feels that the family plays an important influence 
on the vocational development of the individual* He talks 
about a stratified society and feels that there are many ex¬ 
ceptional persons who have ability to rise in the occupations 
but who are unable to do so for social and economic reasons* 
The end result for the Individual is frustration and maladjust¬ 
ment; for society it is wasted manpower and misdirected effort. 
He feels that occupational stability as conceived of by pro¬ 
fessional persons may not be the universal desideratum, for 
stability for the professional is work-centered while stability 
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for the semi-skilled is living centered. 
There is a widespread tendency on the part of the 
Academic personnel to look upon mechanical, artistic or social 
abilities as being inferior to academic, scholastic and verbal 
abilities when, in fact, they cannot be compared any more than 
can sunsets and carburetors. It reminds me of the story about 
Pat, the bricklayer, who had a brother who was a Bishop, Some¬ 
one questioned him about this and remarked that it was a funny 
world in which things in life aren't equally divided. To this 
Pat responded as he proudly slapped the plaster along the line 
of bricks, "No, they ain’t, ray poor brother couldn't do this to 
save his loife,” 
Perhaps the reason for the increased emphasis on 
vocational counseling is that the age at which the training or 
job is approached is getting higher and more skill-demanding. 
It was Interesting as Super looked at various ages and what 
they meant and then to put an industrial implication or price 
tag on them. Super looks to the mid-twenties as an age of 
romance, the early thirties as an age of disillusionment, the 
middle thirties as an age of despair and the early forties as 
an age at which a newly-attained perspective leads writers to 
portray life in great novels. It Is the same age that the 
greatest philosophical works tend to be written. It seems that 
only after people have passed the peak of productivity for 
philosophy that college trustees, and the public are willing 
to elect them to administrative, legislative and judiciary 
positions. These ages might be broken down as follows: 
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Age of exploration.up to 25 
Period of establishment. .... 25-45 
Period of maintenance.45-55 
Years of decline and adjustment 
to the new self ....... 60 and up 20 
Those recruiting future industrial executives have 
taken a look at age and put a dollar and cents value or the 
minimum earnings a future executive should be makings 
By 25 .... •.. $5 to 6,000 
30 . . . . *.. 10,000 
33-35. 15,000 
HO 25,000 
.25-35,ooo21 
It makes me rather blush. Ah well, teaching does have its 
consolations, so I’m told. 
I still have questions about the Trait and Factor 
business of Super's. To me, it just leaves too much to human 
desire and initiative. How much should we push? How Important 
are these tests? These questions keep coming back. Some of 
our top executives, influential in running the business climate 
of this country, when they dared to take the test, did not fare 
well on the IQ test. How do we measure factors such as judg¬ 
ment, imagination, drive, creativity and whatever you might 
label talent that contributes to our society? Don’t we still 
need to give the individual the right to try or even to choose 
wrongly in his vocational choice? Maybe it isn't as efficient 
as some other systems but our very way of life is dependent 
upon that fact, "Thank God" 2 I shudder to think that we might 
even tend toward a society resembling, however remotely, that 
of the type described by a returning turncoat, 
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"They said no to travel, no to changing jobs, no to 
improving yourself. It was no to everything you wanted 
to do," 
Two other facets of the Guidance program I would like 
to bring up at this time are Group Guidance or Student-Centered 
education and then the moral implications brought up by two very 
Interesting authors, Arbuckle and Rogers* 
Rogers felt that group therapy might appeal to certain 
people because of the support they receive. In group therapy, 
a person may achieve a mature balance between giving and re¬ 
ceiving, between independence of self and a realistic and self- 
sustaining dependence upon others* Group work is getting a 
great deal of scrutiny now, not only In the school but in in¬ 
dustry as well* It is called Sensitivity Training developed 
by National Training Laboratories. As described by Packard, 
The heart of the system is the T-Group (T for 
training), a unit of about ten with a staff trainer. 
What baffles and upsets the executives most is that 
the trainer does not take charge, set up an agenda, 
or form committees* Instead he just acts tongue- 
tied for a while. This creates a power vacuum that 
causes many executives to fret* Some move in to 
take charge. The trainer then suggests that they 
discuss the behavior of those who rush In to criticize 
or analyze in turn be analyzed. Everyone is urged to 
be completely frank. And so they examine their own 
and each other's behavior, and in the process not 
only become more aware of themselves and others but 
learn something about group cohesion and constructive 
use of authority as well.22 
This seems to have educational implications that can be used 
effectively in the secondary school, not only in the Guidance 
Department but also in the classroom. This reminds me of a 
very interesting experiment or process conducted by Rogers in 
student-centered teaching* He brought to this course all 
different types of visual aids, books, pamphlets which he 
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placed in an orderly fashion in the next room. Then he waited 
for the students to respond to this non-structured process. 
At first, there was a great deal of confusion on the part of 
the students and even anger when Rogers refused to teach accord¬ 
ing to the traditional lecture formula. Finally, after a few 
meetings, the students demanded a lecture. Rogers complied by 
reading a paper that he had recently written. It was an anti- 
climax and the students decided to discuss what they thought 
was important. Gradually the students caught the spark of 
enthusiasm for this unstructured setting. At the end of the 
day, most were in the room reading, talking, debating until 
they were thrown out and the meetings were held in the cafeteria 
or wherever else it was convenient. Rogers always could pick 
out his class because they always grouped together and engaged 
in heated discussions that had been sparked by his acceptant 
and unstructured approach. At the end, all but a few of the 
24 or 2? were enthusiastic about the course. A student of 
Rogers tried this same approach and also met with a most 
pleasing experience. Other work along this line was done by 
Herbert Williams in his "Experiment in Self-Directive Educa¬ 
tion." He was given a group of offending Juvenile delinquents 
with an IQ of 82. He made only two rules for these boys 5 
Be busy doing something 
Do not annoy or bother the other fellowg^ 
Only when self-initiative had been started on a project were 
encouragement and suggestions given. Apparently the boys took 
to this project with much alacrity and eagerness, because at 
the end of the school year the average increase in educational 
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age was 12*2 months. If three, whose attendance was very short 
were eliminated , then the average age was brought up by 15.2 
months. This type of experiment and schools such as Summerhill 
tend to suggest that this type of approach does have some merit. 
On Just hoi* broad a scale this could be done is another question 
of which time might have the answer. Of course, John Dewey had 
views similar to this some fifty odd years ago. He believed 
that any experience is mis-educative that has the effect of 
arresting or distorting the growth of further experience. He 
also opposed to this, as many of his followers did not that a 
loose and sentimental idea of freedom is as dangerous as 
authoritarianism. He went on to say that if activity and freedom 
are to have educational importance, they need to illustrate a 
developing self-control, power to judge and evaluate, ability 
to use ideas—in a word the intelligent activity of problem 
solving. He is in harmony with Rogers when he says, 
If at whatever period we choose to take a person, 
he is still in process of growth, then education is 
not, save as a by-product, a preparation for something 
coming later. Gathering from the present, the degree 
and kind of growth there is in it is education. This 
is a constant function, independent of age#2i* 
They seem to agree in Student-Centered education and 
a free exchange of ideas. He selected two points in which to 
measure the worth of a form of social life and he believed that 
it was the extent in which the interests of a group are shared 
by all its members and. the fullness and freedom with which it 
interacts with other groups. An undesirable society, in other 
words, is one which internally and externally sets up barriers 
to free Intercourse and communication of experience. 
32 
I can't help think of that phrase "interests shared by 
all its members" and ns© it in different types of groups of 
which I came in contact. With one group, in which the back¬ 
grounds and interests were more homogeneous, the group worked 
together rather effectively, whereas, in the same type of en¬ 
vironment, a different group seemed rather dull and inactive 
being dominated by a few eager ones who were more interested 
in talking than listening. 
Another aspect of this Guidance business that intrigued 
or irritated me was of a moral nature. It was disturbing to 
me so 1 feel a compulsion to speak out. It was sort of a two¬ 
pronged affair. Rogers raised the question whether the 
counselor has the right professionally or morally to permit 
a client seriously to consider psychosis or suicide as a way 
out. He expressed a fear of directing the individual and 
really didn't answer the question. While I respect the right 
of the individual to make his own decisions and to work out 
his own problems, I also feel the counselor has an obligation 
to the individual and to society. In this case, I feel the 
client is not mentally competent to decide and actions should 
be taken as the case might demand. I feel more is involved 
than just the dignity of the individual and the professionalism 
of the counselor. Advice, persuasion, moral pressure might be 
the answer. A touchy but interesting and provocative problem. 
Arbuekle roused me with his drummed up conflicts between 
religion and guidance. He mentioned five: 
Matter of faith and belief 
In its acceptance or control of human behavior 
Morality and virtue 
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Original sin 
Desire to convert and change 
Ke feels that the Church has attempted to control the 
behavior of man. I agree but what is wrong with this? I 
can’t see the conflict. Aren’t we trying to do the same thing 
in Guidance, but a little more subtly? Whatever we do in 
counseling or don't do, we somehow effect a change. Aren't 
we trying to bring the individual around to become useful to 
himself and to society? He also envisions all sorts of 
Imagined problems with Original Sin. I am not arguing his 
acceptance or rejection of this, but only question how this 
affects counseling. I agree that many laws, The Natural Law 
if you accept this, go against the nature of man. Does this 
necessarily make the laws wrong? Must he not exercise some 
control over his passions and appetite? William James felt 
that this was Important and that you could control your emotions 
by your actions because the things you do help determine the 
way you feel* This desire to fulfill an appetite doesn’t 
necessarily make man evil, it just places a burden on him. 
His argument against absolutes, the Ten Commandments and 
seemingly against Christianity is, to me, an obstacle to good 
counseling, not an enhancement. It is the type of freedom 
that John Dewey ridiculed. The idea that the teaching that 
i 
cheating is hypocritical because most teachers cheated their 
way through school is juvenile, naive and unfounded. It reminds 
me of the sage but stale argument of the man who didn't go to 
church because the guy next door does and he is the biggest 
sinner in town. This is stupid. This sinner needs church 
3^ 
as much as the guy who comes to the counseling office with an 
emotional problem needs counseling* Where do we go without 
belief, without absolutes? If you haven't this, then you in¬ 
deed have built your house upon sand. Isn't Dr. Arbuckle 
quoting an absolute when he believes in the strength of the 
individual, or does this change as he sizes up and measures 
the man who enters his office? But this then is eclecticism, 
which is the "easy way out*” 
Perhaps I have done an injustice in my interpretation, 
but I feel this is what is wrong with our society* There is 
little enough Belief, little enough Faith, and all too little 
Eonesty. To me these are indispensable to the counselor, an 
enhancement, not an obstacle. 
In this chapter, there has been a discussion about many 
problems in the field and the theories that attempt to solve 
them* A difference has been brought out between the interview 
and the counseling session, with these being considered as 
smaller aspects of a complete Guidance program. The complete 
program was looked at In an outline form and then important 
parts were discussed. Vocational Guidance has its adherents 
and certainly has an important place in a Guidance program* 
Group Guidance, if understood and used properly, has important 
Implications to not only Guidance work but also in an educational 
setting* Guidance has many moral problems that have to be dealt 
with. These can best be met by a strong belief on the counselor's 
part. There should be no conflict between Religion and good 
counseling methods* 
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In the next chapter* I will talk about four different 
Guidance programs* They had many things In common but different 
in many essentials. I found this part very interesting* 
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CHAPTER III 
GUIDANCE PROGRAMS OF ASSORTED VARIETIES 
The part of this paper that was of the most interest 
was this part that involved talking with people in the field 
as well as the next chapter on counseling* The investigation 
covered four secondary schools in the area; three senior high 
and one junior high* These programs were alike in many respects, 
the chief one being the interest and desire of the director or 
counselor to improve his program. Some were limited by the 
outlook of the school administration. Others were encouraged 
to improve their program in whatever way they could. As a 
result of this, the programs differed a great deal in effec¬ 
tiveness. I found that many problems that were mentioned in 
the readings also were in evidence on the practical level. 
The lack of a co-ordinated philosophy of guidance seemed to be 
the biggest problem. 
The first system visited was a good-sized town, a 
modern High School with a graduating class of over 200 students. 
The physical set up for the Guidance department was most 
impressive. All offices of the administration were set in one 
part of the building with the Guidance offices down at one end 
of the corridor* A waiting room was at one end with assorted 
reading materials available. At the other end of this long 
corridor was the main office with many secretaries busily 
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working. The office of the Director was next to the Principal’s 
but it didn’t appear a handicap as students usually came from 
the other end. Within the Director’s office, which was furnished 
with comfortable chairs, were filing cabinets and racks for 
pamphlets on Guidance and Placement. The office was quite large 
and there seemed to be little problem as to where materials 
would be placed. 
A little late for his appointment, the Director came 
dashing into his office, waved me to pull up a chair, pulled 
out a cigarette, sat back, smiled and waited with a "what can 
X do for you’1 expression on his face. What followed was an 
interesting hour and a half of Guidance discussion interrupted 
by a phone call or two. 
The Guidance Director had responsibility for quite a 
bit more than the Guidance program. He could best be called 
a Personnel Director because he was not only in charge of all 
counselors, but school nurses, special class teachers, Elementary 
Adjustment counselor, and the speech therapist. A good part of 
his attention, however, was directed to the Guidance program. 
The program as he outlined it, seemed well co-ordinated. 
Each class had one counselor and he moved up with them until 
they graduated. The classes averaged around 250 students, so 
that the contacts could be quite frequent and over a three 
year period, the counselor must have grown to know his coun- 
selees quite well. Each counselor saw his charges at least once 
a year and in most cases, it was quite a bit more than this. 
It was described as a rather ”fluid arrangement1* in the fact 
4c 
that the counselor was always available to the student or would 
sake himself available at a convenient time. One evening a 
week, the counselor made himself available to the parents in 
his office at the high school. The arrangement seemed to be 
satisfactory to all concerned and the same arrangement was set 
for this year. 
In addition to individual counseling, there was some 
group guidance. Starting this year, each counselor would be 
giving a class or two a week in various aspects of Guidance 
depending upon the class level. Previously, the counselors 
were teaching one class. In most cases, it was in something 
that he did not care about or was not trained in. One coun¬ 
selor taught world history although he was an industrial arts 
major. He was not interested in the subject and had to spend 
a great deal of time in preparation. This took away from his 
guidance work. Fortunately, this aspect of the program has 
been eliminated. The Director, although limited in time, likes 
to take a few cases and work them out with other counselors. 
This way he keeps his hand in the field and also keeps in 
touch with his counselors as to their views and procedures. 
The testing program in achievement is started in the 
fourth grade with the SRA. The Iowa Test of Educational Develop¬ 
ment is given in the Junior and Senior High School at the end 
of each year. The Otis is used for mental ability testing in 
the 8th and 11th grades. Several permanent records were picked 
at random to see whether the IQ varied much. In most cases, 
there was just a change of a few points. Individual testing 
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is done only when there seems to be a need. 
Two permanent records are kept of all marks and stand- 
& 
ardized tests. One set Is kept in the main office and the 
counselor keeps those of his assigned class. The records run 
from the 7th grade through the 12th. They contain grades and 
test marks and are quite concise and easy to follow. The 
duplicating is done in the office, so that there is not an extra 
burden on the part of the counselor. 
The Case Conference was thought to be an important tool 
in work with some of the more difficult cases. In some cases 
the student sat in with the teachers and the counselor as they 
went over the records and impressions. At times parents were 
also brought in. In other cases, it was Just the teachers and 
counselor. Sometimes it was Just the parent, student and 
counselor. In any case, the Director felt that It was quite 
effective, especially in problems of discipline. 
In regard to placement, most of the work placement is 
left in the hands of the counselor who has exclusive Juris¬ 
diction in the Trade school section of the high school. How¬ 
ever, if a call comes in to the Director, he will look for 
students who might answer requirements and be interested in the 
work. The Commercial Department usually handles the placement 
of their personnel since they are most familiar with attitudes 
and abilities. Otherwise, most of the placement done by the 
counselors is in schools. 
In the school library, a special area has been set aside 
for occupational and college Information. An attempt is made to 
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keep it relatively up-to-date* On occasions, speakers are 
brought in and films are shown In order to enlarge the scope of 
this information. Every other year, the local Kiwanis club 
will sponsor a Career Day in which speakers, representative 
of many occupations, will spend a day talking to students 
about their fields. He thought this was quite helpful but 
frowned a little on College Hites* He thought more would be 
achieved by the various college representatives coming to the 
school and talking to those who might be interested, mostly 
on an individual basis. 
Another duty of the counselor which is a bit time 
consuming is the mapping out of school programs with the 
student. It is done in the Spring and a serious attempt is 
made at homogeneous grouping. Aoparently, the administration 
and teachers feel that this is the effective way of educating. 
/ 
The Director felt that a follow-up of his graduated 
students is most important but extremely difficult to obtain 
desired results. One method he has worked out is the five 
year follow-up that coincides with the various class reunions. 
In this way, a great deal of Information could be obtained 
from the class secretaries. However, it is still difficult 
to get a representative group to answer and if they do, to 
answer with a bit of thought and time spent on their answers. 
He seemed to summarize the Guidance position in his 
system by saying, ”We still have problems, but I feel that 
we are making progress in the right direction.” One of these 
problems seemed quite common in a good many systems. It has 
to do with teachers, their attitudes and work with them* From 
the Director, it appeared that some teachers had the impression 
that the counselors did nothing but sit in their offices and 
think up things to do. There also was a bit of resentment that 
the counselors had a pay differential. To ease a bit of this 
feeling, the counselors spend a week at the end of the school 
year working to bring all their records up-to-date. They also 
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come in a week early to get their programs in order for the 
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coming year. Then, of course, the extra night a week helps. 
The Director smiled, "This seems to be the only way we can 
justify a pay differential.” 
The next interview was with a counselor of a small 
school system who just bubbled over with enthusiasm about hi3 
job. His frequent advice to me was, "Get in as soon as you can, 
Ed. This is a wonderful profession.” You knew he meant every 
word of it. He works hard at it but always smiles whether he 
is disturbed about a turn of events or quite pleased. His 
schedule calls for 11 months of work and the regular school 
day. He puts many more hours into it than that, usually 
leaving the school with a briefcase full of work at 5 or 6 
in the evening. 
The school was quite small and overcrowded which 
necessarily put the space at a premium. They had made a 
guidance office in the basement floor. Although rather small 
it was quite comfortable and quite isolated from the rest of 
the school. It had no waiting room but the corridor usually 
was quite empty. 
As I entered the office this morning, the counselor 
looked the picture of health, having just returned from a three 
week trip to the mountains. After a bit of small talk, our 
discussion began, a most engrossing discussion. 
His orientation program? It consisted primarily of a 
period a week with the Freshmen, ”It was all boys and well 
worth the effort. We covered the rules of the school and the 
reasons behind them. Then we shifted to the work world and 
covered things like Social Security, Child Labor Laws and 
whatever else they wanted to discuss•" The girls were not 
scheduled because of something else being held at this time. 
The course appeared to be loosely structured but an ideal 
program for 9th graders, especially since it was conducted 
by one with such a varied experience in the work world. He 
also went into the eighth grades, which were in the same 
crammed bdilding, and explained the High School program. He 
then invited questions and extended invitations for parent 
conferences. Since this system was regional in fact if not 
in name, the counselor went to all the 6th grades in the Spring 
and explained the Junior High program and what it was trying 
to accomplish. He also worked out any difficulties they might 
have in their program of studies. 
In conjunction with the Elementary School Adjustment 
Counselor and the various Principals, he worked out quite an 
extensive testing program. It started in the First Grade with 
the Otis Q-S, MA Aloha in January and the Gates Primary Heading 
in May. It appeared that the Gates. Metropolitan Achievement 
and the Otis were the predominant tests through the 8th grade. 
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The DAT was given in October of the 9th grade. He noted that 
this test correlated very closely with the SAT. The Otis Gamma 
was given in October of the 10th grade. The Bssantlal High 
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School Content Battery was given in May of each year. The 
Eleventh and Twelfth grades were taken up with College Boards 
and National Merit tests. The Vocational Aptitude Battery 
was given by the State Employment Service in the Spring of the 
Senior Year. When the test scores came in, he went over the 
test scores individually with the student and explained 
basically what it meant. He did not give out IQ as such but 
only in general categories such as exceptional, bright, 
normal, etc. He saw that it had many reservations and inter¬ 
preted them with this thought. Individual testing, if there 
was a need, was done by the Adjustment Counselor. She also 
worked with him in some of the more severe cases of emotional 
disturbance. 
What do you expect to do first thing in the Fall? The 
Seniors were taken care of first. Early admissions are taken 
care of and gotten out of the way as soon as possible. He saw 
all the students at least once. He averaged around three 
sessions per Senior and two per Junior, He classified these 
as scheduled interviews but he did not count the number of 
times the students walked In for some advice or information. 
He had approximately 630 interviews with a student enrollment 
of 375. This was the Junior-Senior High School. He had six 
assigned interviews with teachers but this did not count the 
innumerable times they walked in for brief moments in search 
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of specific information. Throughout the year, he had 36 parent 
interviews who came to the school for various reasons. He also 
had many unscheduled sessions when he ran into them at various 
places in the town. 
In regard to scheduling of courses, he worked with all 
the students individually on this function. In many cases it 
was quite routine but there was always the one who demanded 
special attention. He worked out a curriculum with the Prin¬ 
cipal which developed into an elaborate brochure. It included 
comments on the strengths and weaknesses of the curriculum, 
the credits, honors and promotions, and a complete program of 
studies, which, much to the regret of this counselor, is ex¬ 
clusively academic. As he put it, there is little for the 
vocational student to do but apoly for Smith School or take 
the General Course which prepares him for little or nothing. 
They have an interesting variation in their College Preo 
course, particularly for a small school, in which they have a 
program highly filled with science and another which stresses 
the language arts with advance courses. A fine program is 
set up for the academically talented but woe to manually 
talented! 
The test records are kept In the Guidance Office. In 
fact, there were several filing cabinets jammed with all sorts 
of materials. He smiled a little as he started to look for 
some material and exclaimed that he already had a project this 
year$ namely to straighten out his filing system. In regard to 
the cumulative record, they have one that follows students from 
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one through 12 grades* It has room for anecdotes, of which 
the counselor was a bit leary, since they could be interpreted 
in many different ways. Outside his office, he has set up a 
Guidance Corner in the library with college bulletins and 
occupational information. There was a bulletin board with 
guidance news which he wanted to do more on if "only I had 
the time,” Filing, he felt, was a real time consumer and he 
thought about enrolling student aid in order to bail him out. 
Special programs? There was no College Night but 
various college representatives came to the school and talked 
to interested students. Through the year, there were five 
special programs that he was quite enthusiastic about. A 
trip to the Vets Hospital and one to Smith*s School and pro¬ 
grams at the school on the Armed Forces and its various 
branches, work opportunities in New York City and a program 
on Nursing. He felt that these were most helpful and that as 
time went on, more such programs could be set up. 
The follow-up? He smiled and handed me a questionnaire 
that had been sent out to last year*s graduating class. It 
included an introductory letter which explained the need and 
the purpose of it all. The questionnaire itself was composed 
of several brief questions and a check list. It included such 
questions as; what courses were most useful? In what ways? 
Are there any courses you wished you could have had? Approx¬ 
imately 33$ had returned their questionnaires and he hopefully 
expected a total return of around 50$. He felt that a small 
town was an advantage here, because, in many cases, the needed 
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Information would be found without too much effort* 
Interview or counseling philosophy? He felt that the 
experience was most Important and that theory is only good to 
a certain point. He felt that it was important to know and 
understand youngsters. If they felt this, then they would 
much more readily come in for help. During the first inter¬ 
view, he filled out a special form which brought out important 
information concerning the student, his school work, work ex¬ 
perience, family and health. Ho didn't believe in having 
special days for counseling. He knew of one man that set aside 
one day a week just for personal counseling. However, as this 
man put it, "If a youngster has a problem, many times he just 
doesn't want to wait a few days or a week to talk about it. 
I don't feel he should." He makes himself available at all 
times. They can drop in at any time and if he is busy, an 
appointment is made as soon as there is an opening. He felt 
that that was what he was there for and he wanted to be avail¬ 
able as much as possible. 
Special problems? "I find that parents and teachers 
are a real problem." It was surprising to hear this coun¬ 
selor say this since he had a special manner that made it easy 
for him to work with people. He felt that his long teaching 
career and his vast work experience made it easier for him both 
in his understanding of their problems and their respect for 
him. Since he was in a small system, he did a great deal of 
home visiting and really saw some of the problems that the 
youngsters were up against. He went more than half-way to 
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meet the parents and his keen insight must have diagnosed the 
troubles and frustrated him when parents thought of their own 
benefits and not of the youngsters1* 
This counselor had strong opinions on education. He 
rebels against what he feels is the common attitude of looking 
down upon the man who works with his hands as someone inferior 
to the white collar worker. This attitude is carried to the 
school and the kid who can only work with his hands gets the 
feeling that he is a dumb-bell. He constantly encouraged, 
advised and fought for these kids. uIf a kid excels in any¬ 
thing, be it advanced Math or the slow English, then it should 
be recognized that he is doing well in the best way he ean,” 
He also thought that a youngster in the College Prep course 
should not have it on his record that he is in the slower 
section of English. He felt that this was the best he could 
do and should not be stigmatized for it. He didn*t feel that 
he would be hurt later by this. 
The next type of Guidance program was an interesting 
contrast, not because of the lack of interest on the part of 
the counselor but because of the lack of interest on the part 
of the community. The system was also very small with a 
combined Junior-Senior High School. The Principal was also 
the Guidance Counselor, They had a counselor the previous 
year but the School Committee apparently felt that this was 
not needed because they discouraged any attempts at finding a 
replacement. Originally, the new Superintendent was going to 
do it but he thought better of the idea. It was passed on to 
the Principal. It appeared to be the old attitude of, ’’they 
didn't have Guidance in my day, and look at me now.” Without 
realizing, perhaps this was the best argument for a counselor 
in the system# 
The physical set-up for the counselor wasn't really too 
bad. The Guidance Office was on the second floor just off the 
library. This then served as a convenient waiting room. The 
office itself was of adequate si2e although dimly lighted with 
only one window. However, there was room for file cabinets and 
shelves for various books and pamphlets. The library outside 
was a convenient place for filing occupational literature and 
college catalogues. Another good aspect of the physical set¬ 
up was that the Guidance Office was a good distance from 
the Principal's and Superintendent's Office, both being on the 
first floor. As the Principal put It, time just wasn't avail¬ 
able for him to do all the things he would have liked to do. 
He just wasn't available for students to come in and see him. 
He was a very difficult man to find. He acknowledged also that 
changing hats from disciplinarian tc counselor did not really 
work and that he did very little counseling as such and the 
time spent with students was mostly informative and advisory 
in nature. He saw the Seniors at least three times individually 
Once was a preliminary interview and he marked their plans on 
3 by 5 cards. In the middle of the year, he checked their 
progress and then came back for a final check late in the year. 
He saw some many times more than this, depending upon the 
student and his problem. As far as the underclasses were con¬ 
cerned, the only ones he saw were those who were failing or in 
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danger of failing their subjects. If he did see the others, 
it was only in an incidental manner. 
The orientation program for incoming Freshmen is held 
in the Spring of the year. The Eighth graders and their 
parents are invited to the school where a capsule version of 
the various programs are given by the various Department 
Heads. They describe the courses and the type of student it 
serves. They answer any questions from the audience and are 
available for Individual conferences if the need arises. 
The Principals of the various schools are responsible 
for the testing program. The Stanford Achievement is given in 
May for all grades, one through eight. The achievement test 
in the high school is the Essential High School Content. The 
same test is given for all four years of high school with 
results that are not too valid. Most of the students, good 
and bad, take it as task to be done and attack it with little 
interest particularly after the third or fourth time. For IQ, 
the Otis is given in the First, Third, Fifth, Eighth and the 
Eleventh grades. It is usually given in November. This year, 
the scores of the Juniors went up quite a bit in a good many 
cases. The administrator was the same, the setting was 
basically the same, the Principal even corrected them himself. 
This was the first year that they seemed to vary that much. 
The permanent records are kept in the Principal^ 
Office. This contains the grades and tests for four years of 
high school and on the back, all the extracurricular activities 
the student involved himself in. Another file is kept of the 
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student*s record from grades 1 through 8, This contains grades, 
tests and anecdotes if the teacher so desired. The counselor 
thought that they could be quite helpful in explaining the 
future behavior of some of the students. 
There is no follow-up of students on a formal basis. 
There just wasn’t time. However, informally, sooner or later, 
information came back to the school on various students. As 
the Principal said, ’’Since this is a small town, I do a good 
part of my work at the Post Office and Grocery Store.’1 It 
might not appear in the best of Guidance literature but appar¬ 
ently it was a rather effective way of meeting people and get¬ 
ting things done. This is also where he obtained a great deal 
of his follow-up information. 
Placement? The Commercial Department Head takes care 
of her girls and seems to have had good success in getting 
them placed. The University seems to take more than a fair 
share of them. The rest of the students go on for some sort 
of schooling, whether it be a four year college or a few-week 
meat cutting school. Those who go out for jobs right away 
more than likely end up with a laboring job on the farm or 
town work. On© bright boy last year ended up at General 
Electric in their Drafting program. 
There weren’t too many meetings with faculty members 
in connection with students. The only one this year was con¬ 
cerned with Freshmen and whether they were appropriately placed 
in the school’s homogeneous groupings. It’s mostly a case of 
transferring a student from the faster college section to the 
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slower or vice versa* Very seldom is there a change of pro- 
grams, although this past year, two dropped the College course 
in favor of the Vocational Agriculture. An interesting side¬ 
light is that both are going back into th© College section, much 
against the advice of the Principal and the teachers. The two 
youngsters were quite happy in their adjustment and their marks 
went up causing the parents to think that suddenly their boys 
were college material* Both boys are rather unhappy about it, 
especially since they will have to repeat the year, but so far, 
the parents have been firm in their insistence. There is 
almost no chance of these boys having even a shade of success 
in the College program. Of course, a Guidance Counselor would 
not have been any help here? 
Last year the counselor discussed several students with 
faculty members* He gave a rather brief case study, mentioning 
the problems and asking what the faculty thought. Host responded 
favorably and came up with some helpful suggestions. The faculty 
seemed to appreciate being brought into these problems and it 
also gave them useful information about some of the students. 
There were no Career or College Nights but some college 
representatives came to talk with interested students. Some 
visited colleges, but this was mostly arranged by the students 
on their own time. In the Spring, the State Employment Agency 
came to do some vocational testing* 
During the school year, there were three drop outs. The 
Principal could do nothing to prevent them at the point they did 
decide to leave. Two boys dropped out because of the lack of 
attendance and failing marks. The signs were evident for many 
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months but little was done to improve the situation* One 
Junior girl left early in the Spring to get married* She was 
a very bright girl who changed to the commercial course in her 
Junior year and her interest in school changed completely* She 
went around with the wrong type of girls and the wrong boy and 
as a result she had to leave* Another lovely girl has family 
problems. She too has fallen in with the wrong crowd and seems 
headed for similar problems. There are other problems of an 
emotional nature and just the problems of growing up. But, of 
course, there is no need for a Guidance Counselor. 
The Principal felt that teachers were also a problem 
because they became careless in getting their work done or 
being in their assigned places at the proper time. "They would 
yell at students for doing this, but yet, would turn around and 
do the same thing and think nothing of it." 
He felt strongly that he could not do the job of the 
Guidance Counselor simply because of the time and because of 
his position. H© felt that the youngsters were being cheated 
and that they and the townspeople didn’t really realize what a 
good Guidance program could do for them. 
The next program I investigated was strictly on the 
Junior High level. The counselor was a middle-aged woman who 
had a motherly interest in her students. She was the only 
counselor in a Junior High of students. Last year she had 
quite a large office with an area for storage and even for a 
waiting room. This year she has been moved to a smaller office, 
over her protest, and this will give little room for storage. 
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The only waiting room is the hallway. Apparently, Guidance 
still hasnft reached too high a place of Importance, When 
she reported to school last year* she was given a teaching 
assignment because they were one teacher short. They told her 
that Guidance could be done on the side. After much protest, 
she finally did get the Guidance work and a new teacher was 
hired. 
My interview with this counselor took place around her 
kitchen table so that there was no chance to see the physical 
set up. Over iced coffee and cookies, we discussed Guidance 
for several hours. She felt that although there was room for 
improvement in many areas, it basically was a good Guidance 
program. Again, she felt that time was a big factor. 
As far as orientation was concerned, she went around 
to the various 6th grades in the Spring and discussed the 
Junior High program and what it would have for these students. 
She usually talked for a half hour and then answered questions. 
Floor plans and a handbook were distributed to the students 
also. Orientation at the other end was a little different. 
Ten representatives from the 8th grade spent a day at the high 
school and then reported to their classmates what they saw. 
She felt that this was rather inadequate and hoped to get some 
other ideas from the students. 
She met all students at least three times during the 
school year. She had an interview form that she filled out 
during the initial interview. This gave her some of the basic 
information she needed. If a student was failing, he received 
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a Survey-Slip and off he went to the Guidance Office* The 
counselor was a bit dubious about this, feeling that it really 
didn’t do much good. She did some Group Guidance when she re¬ 
ceived test marks* She picked a minor subject that met a few 
times a week and gave marks out individually and then explained 
what they meant and how important they were. She then answered 
questions and arranged for interviews if it was called for. She 
was most enthusiastic about working with groups of four when 
they would go over the High School Placement Tests. She thought 
it worked very effectively and quickly. If a student wanted 
individual attention then she would stay later with him. The 
Pupil Record of Educational Progress was given every year in 
the Junior High. She thought this quite effective. The YEP 
Interest test was given every other year. The Otis IQ was 
given in the 8th grade. There was a change In the test series 
in the high school and she felt that the pupils* advancement 
could not be followed as well as if they had the same series 
all the way through. She was enthusiastic about the High School 
Placement Test which she gave to the Eighth graders in the 
Spring and the California Algebra Aptitude which she felt pre¬ 
dicted with fairly good accuracy the success or failure of a 
student in Algebra. As far as individual testing was concerned, 
a trained person was brought in to give the Weschler which she 
thought was quite good. Eventually, she hoped to receive the 
training to give the test herself and save the school quite a 
bit of money as well as to give it more often. At the present 
time, the reason for giving it must be rather urgent and 
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necessary. 
This counselor makes herself available to the students 
at anytime for information or counseling. She hopes to have 
her office open one night a week in order to make it convenient 
for parents to see her. Last year, she had over 60 interviews 
with parents. 
Sven though this was the Junior High level, she did 
arrange for some career talks, A. representative from Trade 
High School of Springfield came to talk about the program of 
studies there. Those who were interested then made a field 
trip to the school with this counselor. She was quite Impressed 
with the facilities. The Vocational program at the local high 
school was rather limited and this created problems because 
Trade was getting rather particular about what students they 
would take in. The other vocational speakers spoke on Nursing 
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and Hair Dressing, In line with this occupational information 
she does have her own file in her office and some literature 
is placed in the library. 
The Permanent Record Cards are kept in the Principal’s 
Office. She had a copy for herself in the Guidance Office 
which has the student*s grades and test scores. She felt that 
~ this was all the information needed for quick reference. 
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In regard to drop outs, she had a few but felt that 
they couldn*t have been prevented because the students were 
over age and lacked any incentive for continuing. Referrals 
were sent to the Child Guidance Clinic in Springfield and there 
seemed to be no problems with parents in this regard. They 
appeared to be aware of the problem and were only too happy 
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to seek help. The difficulty with the Clinic was that it 
required months of waiting. One parent decided not to wait 
and after conferring with this counselor, brought her child to 
a psychiatrist. 
She felt that it was most important to work with teachers 
and enlist their cooperation since they would have so much use¬ 
ful information and she was rather limited, with so many 
students. The homogeneous grouping of the various classes is 
done by the teachers with the help of the counselor. Groups 
are arranged according to IQ and marks. She felt that this was 
done rather efficiently and made the teachers feel a part of 
the program. She also talked to groups of teachers about 
various test scores and what they meant. Most were willing to 
come in on their own time but she did have one or two who 
refused. She dldn*t feel qualified to offer an In-Service 
Training program herself but she could see the benefits of it. 
She did think of bringing someone in to talk about the various 
tests, to really analyze them and bring out their full sig¬ 
nificance. 
The biggest problem? She felt that it was the lack 
of communication between the teachers, counselors and com¬ 
munity, They all seemed to be pulling in different directions 
with a great waste of time and energy. A proper philosophy 
of Guidance would help; a philosophy that was known and generally 
agreed upon by all concerned. Progress had been made but there 
was much to do in the future. 
I have tried to present an outline of various types 
of Guidance programs with different philosophies of Guidance 
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exhibited. Three were described on the Senior High level and 
one on the Junior High level. In a way, I felt rather hand¬ 
icapped because several programs would have been interesting 
to discuss but the responsible people could not be contacted. 
Some were away at school and others on vacation. I would also 
have liked to have seen a good program in action and its 
functioning during the regular school year. From what I 
could judge the quality of the program in Guidance reflected 
the attitude of the community. If the attitude was favor¬ 
able, then the program was good or would be good. If there 
was apathy and Ignorance, then there was usually little more 
than a token program. If the Importance of a good, co¬ 
ordinated program can be shown, I feel that every community 
would take to it. However, there is that difficulty of 
communication and many channels have been plugged by those 
who should know better. Eventually this will change and 
Guidance will take its rightful place in the Educational 
structure. Before it does, I am afraid many students will 
suffer from the lack of it. Many adults show the effects 
of this lack at the present time. 
In the next chapter, I shall discuss my counseling 
experience on the high school level and with Incoming 
University Freshmen. It proved to be an instructive and 
enlightening experience. 
CHAPTER IV 
REPORT ON THE COUNSELING EXPERIENCE 
In this part, two different experiences will be 
discussed* On© was with High School students and the other 
during the summer program at the University with College 
Freshmen. This experience was found to be most enlightening 
and refreshing. Agreement was found with the counselor who 
believed that you had to work with kids and actually counsel 
them before you can begin to improve your technique* It is 
a highly sophisticated art which, when practiced with pre¬ 
cision might work out well and also might not. You really 
don’t know how successful you are because this can be 
measured in different ways, depending upon the people in¬ 
volved. Were goals important? Was information being sought? 
This is more easily done. A personal problem to be worked 
out? This is not so easily done or measured. 
What was found by this experience? Many things, most 
of which came after hearing myself on the tape. It was al¬ 
most a necessity to be able to pick out your own mistakes. 
At this time, Professor Arbuckle's thought comes to mind 
when he said that all the teacher or counselor did was "talk, 
talk, and talk." I can still picture myself talking to 
youngsters when they weren’t really listening. They didn't 
want to hear anything no matter how wonderful the advice might 
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have been and, in most cases, it really wasn't so wonderful* 
No one listened to what they* the students, had to say* After 
all they were young and their opinion didn't seem to matter. 
Oftentimes, they were the maladjusted and the non-conformists. 
They were trouble-makers and you must talk to them and tell 
them just exactly what is wrong. Through all this, one 
counselor can be heard who said, tfThe only way that you can 
learn about a person is to listen and let them talk.*1 
How does a person feel? Why does he say or do as 
he does? He probably doesn't know himself. Is it because 
of the person he is presently talking with? Is it from past 
experience? Is there a physical problem? Does it go deeper? 
A really fascinating business, this business of communicating 
with our fellow man* Are words important or is understanding 
and empathy more important? In order to communicate, don't 
we really have to understand? The following were some ex¬ 
periences in business of communicating* 
In the Spring of this year, I had from 10 to 1? coun¬ 
seling sessions at my high school* Most were one or two 
sessions with the student. It wasn't possible to establish 
a formal case study although it might be considered so on an 
informal basis. I did not tape these and felt this a real 
handicap because I feel many mistakes could have been cor¬ 
rected at that time. Most of the sessions were close to a half 
hour in length. I will mention a few of the more interesting 
sessions. 
There was a session with one boy for well over an 
hour after school# He had good ability but wasn't too sure 
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of it or at least tried to give that impression when talking 
with teachers. He was quite different when talking with his 
peers as he tried to give the impression of being a lady's 
man. He had difficulty in trying to pick a school. Prestige 
seemed to b© a big factor as well as being away from home. 
He applied to two schools but hadn't heard from them at that 
time. If accepted at both, he was undecided about which one 
to choose. The session then proceeded to a discussion of 
college life. College Board scores were discussed and what 
they meant as far as he was concerned. He did rather well 
and it seemed a good bet that he would make both schools to 
which he had applied. (This was the case.) Nothing seemed 
resolved in the session, although he was reassured about his 
own ability, if there was a need for this. 
Another Senior was quite immature who always tried 
to reassure himself by his boldness and loudness. He had a 
sister who graduated with high honors a few years ago and he 
always seemed to stand in her shadow. His marks were very 
poor but he did possess a keen but thoroughly disorganized 
mind. As the Math teacher described it, shaking his head, 
"If he could only be consistent and organize himself. He is 
surprisingly sharp with a good math insight that the others 
don't have. The trouble is he is so erratic.” Observing 
him for three years, I did see a great amount of growth but 
there still seemed to be quite a distance to go. He was about 
to take his College Boards and appeared to be confident of 
doing well. He seemed a bit remorseful about his high school 
record but shrugged v/ith a sort of, "well, what are you going 
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to do" attitude. He felt that he still could make good although 
it might take a while. At this time he was thinking about a 
Junior College although he had a flicker of hope for the 
University. 
Some I talked to in the Senior class were really poor 
students and they didn’t really seem to recognize their 
weaknesses. Two had ideas about four year colleges until they 
received their test scores. This seemed to make them re¬ 
evaluate themselves and talk turned to a Junior College. 
Gradually, I felt that they were becoming aware of what they 
could do and could not do. Their vocational goals gradually 
seemed to fit a more realistic pattern. One, who was usually 
classed as the class clown, enlisted in the Navy, and recently 
wrote to his father that he had done well on some tests and 
was eligible for school. His tone seemed one of pleasure that 
he had found an area where he might succeed or where there 
was a possibility of success. 
Among the Juniors, there seemed to be quite a dif¬ 
ference of maturity. There was one bright and vivacious girl 
who knew she was good in math, "I love it and it comes easy 
to me." She was limited in her finances and so her thoughts 
turned toward the University. She thought rather definitely 
about teaching Math. She still, in spite of her brightness, 
seemed to have to go through a growing process in regard to 
responsibility. She was reluctant to accept it and did not 
carry through on many projects that were entrusted to her. 
It would be interesting to follow her. 
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There was a boy who was quite shy and unsure of him¬ 
self in almost everything he did. He was an average or belov; 
average student in all studies excent math where he did sur¬ 
prisingly well. He did have some success in Soccer and this 
would seem to be a big help in giving him confidence. He 
thought very little about what he would do after high school. 
He almost gave the impression that the thought had not entered 
his mind. He did feel that he wanted to go to school but 
didn't know where and that he might like to work with Math 
in some manner. He seemed very hesitant to talk about it. 
Perhaps I did awaken a few thoughts in him. 
Another Junior professed to have a problem with his 
family. For unknown reasons, according to him, they wanted 
him to go into the service right after high school. It 
apparently was motivated by finances. He came from a large 
family and there was little money for school. He was un¬ 
happy about this because he wanted to go into Journalism, 
There seemed to be some logic to this choice since he wrote 
very well and did well in English. His other marks were 
average or below. He made some excuses for these which I 
don't think he really believed himself. In three years, he 
had made quite a bit cf progress in maturity and confidence. 
With discipline he could do rather well in all studies. 
Depending on his Senior year, perhaps a stretch in the service 
might help. 
There was an interesting Freshman case. He was a real 
terror in Junior High and was usually in some sort of trouble. 
His mother usually covered up for him which only seemed to make 
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matters worse# He was enrolled in the College Prep course 
and failed all his subjects in the first marking period. It 
was finally decided to put him in the Vocational Agriculture 
Program# There he did achieve success so that he perked up 
in just about everything. He was rarely in trouble and seemed 
quite happy with everything. Since his report card was so 
good, his parents decided to put him back in the College Prep 
course. This meant an extra year and the boy wasn't too 
happy about this. He was interested in college and brightened 
when he found that he could go to Stockbridge through the 
Vo-Ag program. However, his parents remained cool to the 
idea and the boy resigned himself to another year of school. 
His chances of success were nil which meant a probable re¬ 
versal of behavior. 
Working in a small school gave a wonderful chance to 
watch the various youngsters grow. If the outlook of the 
community had been better, it would have been a wonderful spot 
to start in the Guidance field. However, until there Is some 
sort of enlightenment, the only Guidance that will be done 
there will be on an incidental basis. 
In this part, I will describe some of my experiences 
in the Summer Counseling program. It will be taken from 
three different angles? the problems, what was learned and 
what the youngsters had to say. 
The program was set up so that I could administer 
Group tests and counsel the incoming University Freshmen. 
The testing was rather routine, with the students being 
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rather cooperative and anxious to do well. After a while, 
I knew the directions by heart so that matters were facilitated 
and things seemed to move more efficiently. The students were 
so indoctrinated with these tests that many of the directions 
seemed superfluous. An interesting sidelight occurred when a 
girl with a nervous stomach couldn’t keep her breakfast down 
and it went all over her dress, test and chair. She sat and 
looked quite stunned. She was shipped to the Infirmary and 
the area was cleaned by one of the Janitors. While this was 
going on, the students kept right on working, seemingly 
oblivious to anything around them. I didn’t see an eye 
raised from a paper, so engrossed were they in their tests. 
I wondered whether an Air Raid might disturb these students. 
It would seem that our students have become quite test 
hardened under most any condition. 
In the interviews, I felt that the biggest problem 
was to establish some sort of objective and then to take an 
approach from that position. What should I be trying to do 
except obtain experience? For the first few weeks, I felt 
quite unsure of an objective or a procedure. I finally 
decided on open questions with an accepting attitude while 
searching for Information in an informal manner. 
My mistakes became quite evident and outspoken on 
the tape. The foremost was talking, talking, talking. I 
Just couldn’t keep my mouth shut and listen. There was 
always the urge to step in and express my opinion, lend 
advice, offer encouragement. It was quite prevalent at the 
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beginning and it thus became more of a conversation rather 
than an interview. I found that the questions were too def~ 
inite, too restricting which could be answered by a "yes" or 
"no11 and usually were. This was followed by what seemed 
uncomfortable moments of silence as the next question was 
fumbled for. It became a question and answer session and 
this frame of reference could be easily seen on the student. 
He would answer the question and then wait for the next one 
making sure that he stayed within the framework that I had 
structured. The topic was often changed so that there was 
not a smooth flow of ideas. This was all too evident when 
the tape was played back. Many of the questions were leading 
and caused students to answer in the expected fashion. There 
was also a tendency to prejudge students by intimating that 
they might be taking the wrong course. Inflections on the 
tape seemed to bring this out. In later interviews, I began 
to pay more attention to what the student said but then groped 
for a question when the flow of conversation came to a natural 
end. I was listening so intently that it sometimes became a 
problem as to the course to take when the student didn’t make 
it evident himself. On the tape, it led to some hemming and 
hawing on my part and prolonged questions as I thought out 
loud. 
The usual procedure in starting the interview was to 
explain to the student that I was a graduate student and 
working in the Counseling Department. I was going to ask the 
student his opinion on phases of his high school program and 
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the counseling program here. I then asked his permission to 
tape it so that we might have as much information as possible. 
This approach seemed to go over rather well and thus the in¬ 
terview started. 
In the first set of interviews, the beginning was 
quite long and drawn out on my part. On tape, it seemed an 
interminable time. Later, it was changed to a simple "How 
is everything going," This seemed to work much better. For 
the first few interviews, I had a page and a half of questions 
which were rather specific. Gradually I just jotted a few 
general questions down such as 5 Why the University? Why 
your particular Major? Impressions of High School? 
University? The interview would then proceed, depending upon 
how they answered. As the interview proceeded, I tried to 
go in the direction they had set. It involved re-phrasing 
statements and clarifying what they had said. I would pick 
up some contradiction or seeming contradiction and let it go 
from there. The chief difficulties here would be in saying 
too much in the re-phrasing. Another was the habit of in¬ 
terrupting when I thought of something rather than listening. 
It was found that by using open questions and follow¬ 
ing the lead of the student, it was much easier to get them 
to open up. By accepting answers, rather than judging them, 
they would much more likely go on. In the early interviews, 
I would disagree and express my own opinion and this then 
almost developed into an argument. It was found that when 
the students gave information and opened up to do it, they 
told a great deal about themselves and their character. Much 
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information seemed to fit naturally into place so that many 
questions did not need to be asked. 
Generally speaking, these sessions could not be con¬ 
sidered therapeutic, although in some cases it might have 
turned out that way. I found that it was necessary to be 
directive in the sense of heading in a general direction. 
Depending upon the type of student, the session became direc¬ 
tive or non-directive. It was most interesting when it became 
non-directive. It was quite challenging because you never 
knew what course the interview would take. It seemed to 
require two things; thinking along with the student and also 
ahead as to what to say or not to say and when to say some¬ 
thing and when not to say it. This caused my openings and 
re-phrasings to be rough, as I felt my way along with them. 
It was found that the more you thought with them, the more 
they felt inclined to go on in their particular train of 
thought. This was most interesting because it was like taking 
a page from a textbook and making it come to life. 
At the time of this writing, I had 29 interviews in 
the summer session, all of them quite different. I picked 
students from information on their work cards. It was quite 
interesting to see what developed from there and the type of 
adjustment necessary. Actually, not knowing too much about 
the student was rather beneficial because there were no pre¬ 
conceived notions which are usually quite difficult to hide, 
no matter how hard you might try. 
I tried to pick those students who had a conflict 
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somewhere in their program, either in vocational choice, 
course choice or in their tests, I looked for a discrepancy 
in College Boards and high school rank, I looked for some 
out-of-staters. I looked for idealists such as those who 
wanted to work in the Peace Corps or the WHC. It all formed 
the basis for some interesting interviews. 
I will give some general impressions and then talk 
about some specific cases. Most of the reasons for coming to 
the University could be summed up by one student, "It’s a 
real bargain.” The out-of-staters seemed to realize this more 
than the home-staters. Most of the schools had a Guidance 
Department that the students thought helpful but not too many 
were overly enthused. Some students who had none, saw a real 
need for a Guidance program although they weren’t too sure 
what it was supposed to do. One thought it should have given 
more vocational help, another, that its function was for 
personal problems. Many were disappointed in their high 
school courses and their opinions ranged from being down¬ 
right bored to bare toleration. Their description of good and 
bad teachers was quite interesting. To them, qualities of a 
good teacher involved imagination, knowledge of subject matter, 
interest and awareness of student needs. One phrased it, 
"He was young and, well, just like us.” Ideas on poor 
teachers ranged from lack of knowledge of subject matter to 
lack of respect for the student. They seemed to like 
challenges and freedom within a well-defined discipline. This 
was most interesting because some of these very ideas had been 
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discussed in our Education classes. 
All the students were impressed with the physical 
structure of the school; the campus, the buildings and the 
variety of course work. Most felt that the school was very 
good scholastically. Some quite frankly thought it also had 
quite a social reputation; some were tolerant of this and 
others a bit apprehensive. 
The maturity level of the students interviewed was 
startlingly different. Some had several years of work ex¬ 
perience or time in the service. Others were very young for 
their seventeen or eighteen years. It was most interesting 
to adapt to them. The gamut of character types was also 
run; from the buoyant, friendly type to the cool reserved; 
the defiant to docile; the keenly alert to the less alert; 
the extrovert to the Introvert. 
There were some interviews that stood out in my mind. 
The first was with a deeply lnsighted girl who had done a 
great deal of thinking about herself and her relations to 
others. She was a bright girl who had done very well academ¬ 
ically in high school. She talked quite easily with little 
prodding on my part. She gave some very frank opinions of 
her teachers. She felt that her Math teacher had tried to 
fake his way through and having lost confidence in him, she 
brought books to read in class. "I would rather have had the 
students teach me, if they could only get serious.1' She felt 
that the students were much quicker than the teacher. She ex¬ 
pressed it, "If you had any interest in Math, he would kill 
it. He would be your excuse for not studying." She had a 
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different attitude towards another teacher. ”1 enjoyed this 
teacher. I didn’t concentrate on learning. I enjoyed him. 
I then enjoyed the subject and did not have to study much for 
good marks on a test.” 
She talked of a career in medicine, not for any serious 
reason but because it was the most challenging thing she could 
think of. She didn’t feel that this was an honest reason or 
even a very good one. She didn’t like being dishonest with 
herself. She often tried to analyze herself and this, in a 
way, was disturbing to her, since she wasn’t quite sure what 
she should feel or why she should feel that way. She could 
feel depressed right in the middle of being perfectly happy. 
At times she felt obligated to say something even though she 
felt it might be wrong to say. She would then fight with 
herself about it. She thought of herself as socially back¬ 
ward because she always fought her attitudes. She even 
questioned whether she was being honest when saying "hello” 
to someone she didn't know in the dormitory. She came to 
think of this as honest, the socially accepted way to act. 
I felt that this interview went rather smoothly, 
mostly because she was willing to think out loud about herself 
and I was willing to listen without interrupting and changing 
the flow of thought. Sometimes I did change the flow of 
thought or at least it seemed so. She stopped short, as if 
taken aback, basically agreed with what X said, and then got 
back to the trend. She would be an interesting student to 
follow through her University career. 
Another Interesting Interview was with a boy who had 
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some independent thoughts about school and himself. He came 
into the interview with an attitude of "what's this all about" 
and "I'm not going to tell this guy anything.” At the begin¬ 
ning, it was a question and answer session. His answers were 
particularly short, almost a "yes” or "no” type answer. After 
a *?hile, when he saw that I was listening and not arguing, he 
began to change a little. He apparently expected a battle 
and was almost a bit disappointed when he had nothing to 
fight. 
He was quite opinionated about most everything. 
"Without reservations, I did not work in high school," "I 
do what I enjoy.” When talking of one of the few teachers he 
liked in high school, he thought that this person treated him 
as an equal. In regard to his high school course, he said 
quite frankly, "I was bored,” He felt that it was a trans¬ 
itory state. Just a means to an end or a period of social¬ 
ization while he grew up. 
This youngster seemed to be stating his feelings quite 
frankly, although I felt that he might be playing the part 
of an independent thinker since he did mention that people 
considered him "outspoken". He was quite a bright boy and in 
many ways was quite realistic about what he would have to do 
at the University if he wanted to go on to Law School. He 
seemed quite a bit more mature than the average high school 
student and during those days probably resented being treated 
as one less mature. 
In one interview, I was momentarily thrown for a loss. 
This boy had been in the Marine Corps for four years and my 
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usual approach didn’t seem appropriate. Fortunately he was 
quite an articulate young man and after a slow start, he 
began to talk about himself and his aspirations. He was quiet 
and reserved in his mannerism but mature and confident about 
himself and his abilities. He did very well in high school 
and on his College Boards. Why the service right after high 
school? He felt that he wasn’t ready for college and he 
certainly didn't regret his time In the Marines which he 
described as a very valuable experience but one which he would 
not care to go through again. He thought that he would run 
into a great deal of opposition about his going into the 
service and he said he was quite disappointed when everyone 
accepted it. He wanted them to oppose it so he could have 
proved them wrong. It seemed that he could not Justify it in 
his own mind and had to prove it over opposition. H© felt 
that he had matured a great deal in the service and adjusted 
to the life through necessity, "You either adjust or you are 
lost." 
Re had some interesting comments about school. He 
felt that he got a great deal more out of all his reading in 
the service because he wasn't being tested on it and he got 
what he felt he should have gotten out of it rather than just 
studying for a test. He had some interesting views on 
Guidance. He seemed disturbed because the high school counselor 
spent time on the student's personal problems. He felt that 
he should have had more career Guidance. He admitted that in 
his school, the Guidance Counselor had something of an off¬ 
beat job in between his Vice-Principalship and other duties. 
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He also was the only counselor for 1,000 students. It is 
wondered if things have changed in that school? 
This student's vocational choice was quite interesting. 
"I'm going to be a doctor. If it takes me till I'm forty, but 
I'm going to be a doctor.11 He said it with much assurance and 
confidence. His record showed him quite capable of this. It 
seemed that he always had had this desire but he didn't know 
why. 
There was another girl who went through high school 
in three years and decided to go to college instead of Europe. 
It almost seemed that she was doing the University a favor. 
There was such definiteness about her mannerism that it made 
you wonder If it came from a lack of confidence. Her ideas, 
although quite opinionated, were quite mature for a girl her 
age. She did travel quite a bit and had been exposed to many 
different systems of schooling. 
She had some interesting opinions of what she referred 
to as a traditional school around Boston. She felt that it 
was too conservative and did not readily take to new ideas. 
She loved the new math that she had taken in another system 
because It made the numbers mean something and "not just a 
scratch on a piece of paper.” She described a traditional 
math course as "page after page of the same old. drudgery.” 
She described a good teacher, one of her English teachers, 
as one she respected, knew her material, had a vivid imagina¬ 
tion, made the English class come to life, a hard marker but 
very fair. She contrasted her with another English teacher 
whom she considered to be very poor. ”She just went by the 
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book and really didn't seem too interested in the class.1* 
I was thrown aback again by a girl who had five years 
of work experience. She did look and act much more mature and 
even seemed grateful for these years of moratorium although she 
wished it hadn't been quite so long. Illness in the family 
kept her away for that time. A bright student in high school, 
she was confident that sh© would do well in her studies but 
had a few qualms about how she might fit in socially. She 
then shrugged her shoulders and said, "Well, I intend to 
study anyway.” All through the interview, particularly 
noticeable on the tape, she laughed rather nervously. She 
did not feel too sure of her relationship in the interview 
possibly because of her age. This seemed to make her a bit 
reserved in her replies although she did have some good in* 
sights about education in Florida about which she was not too 
keen. 
These were some of the interviews that stood out in 
my memory. There were many others that were most interesting. 
From these, I feel that I improved as a listener and in under¬ 
standing what an empathetic relationship meant. A great deal 
of experience is needed before any degree of proficiency is 
attained in counsel5.ng« I feel that this experience was most 
instructive particularly when the tapes were played bsek. The 
errors seemed to be quite obvious. I learned from listening 
to myself and to the students. They have a great many good 
insights and most of what they said was quite worthwhile. 
They brought out many things that we had discussed in the 
classroom such as teachers, self-perception, Guidance, personal 
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feelings and many other Ideas, It was quite interesting to 
see such ideas come from youngsters who had never heard of an 
education course, much less taken one. 
In the next chapter, I shall conclude the paper by 
trying to tie all these Ideas together. 
. 
CHAPTER V 
CONCLUSION 
The purpose of this paper has been to investigate 
Guidance Area from three different viewpoints? readings in 
the field, discussion of several Guidance programs; and a 
report on counseling experience. 
The practical part in the field was found to be the 
most interesting. I regret that I did not have the oppor¬ 
tunity to watch a program in action during the regular school 
year. This would have given me an opportunity to investigate 
the problems as they come on a day-to-day practical basis. 
However, the only way to appreciate these problems would be 
to run into them as you work on the job. 
I enjoyed the counseling experience, although it 
probably could be classified more as an interview than as a 
counseling session. Under the circumstances, this is prob¬ 
ably the only way that it could have worked out. I do wish 
that I could have had several sessions with one student. 
This would have developed into a counseling session with 
therapeutic implications. It would have afforded an oppor¬ 
tunity to watch a student through different periods of trial 
as a problem was being solved. I feel, however, that the 
opportunity of meeting so many different personalities was 
unique and very instructive and I am most thankful for this 
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opportunity. 
The reading that was done was a bit crammed and not 
quite as enjoyable as it might have been if it had been done 
at my own leisure and pleasure, I still do not cling to any 
counseling philosophy. If anything, I would lean toward the 
Hogerian concept because my own experience seemed to re¬ 
establish the basic truths of this theory. It was a real 
thrill to see the textbook come to life and see that people 
really do act this way. I do feel, however, that since 
people are so different, variances in approach are almost 
a necessity. I do not agree with Professor Arbuckle when he 
thought that this was the ’’easy way1’ out. I feel that we 
must not only have faith in a person’s eventual understand¬ 
ing of himself, but we must also have faith in our under¬ 
standing of that person. The counselee must bear the brunt 
of this responsibility but the counselor should be more than 
an empathetie sounding board because there are occasions when 
he must step in to encourage and advise. I mentioned such 
cases previously as those pertaining to the common good or to 
morality. This attitude of mine might change after some years 
of experience, I do agree with Rogers that an individual is 
constantly changing but this change is within the framework 
of that intangible being; himself, the person he is or he is 
becoming. 
The students entering the University as Freshmen have 
been quite impressive to this interviewer. What out-of¬ 
staters have said about the school has been encouraging. With 
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the buildings constantly going up and the students and in¬ 
structors who use them, the future looks very promising for 
this University. 
Since the adult view of education, and guidance in 
particular, does not seem to be very enlightened, vre hope 
that those who are coming to the University will form the 
framework of enlightened communities of the future. It is 
hoped that Guidance will no longer be an ’’off-beat" Job but 
an integral part of an educational system in which the coun¬ 
selors, teachers, administrators, parents and students are 
on the same team, shooting for the same basic goals; re¬ 
establishing and strengthening the ideals of this country 
through the full realization of the potentialities of each 
and. every citizen. 
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